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Editorial

Welcome to Oslo!

Chris Whetton – President, AEA-Europe

In this edition

Welcome to this issue of the AEA-Europe newsletter.

Introduction

This is the time of year when many of us start to make arrangements for the November
conference, this year in Oslo in Norway. The conference venue is the Grand Hotel in Oslo.
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What’s New:
Members’ News and Conferences

The newsletter continues to be very well received and there are more interesting articles for you
inside, reflecting your activities.

For more than 130 years, The Grand has been synonymous with quality and atmosphere.
World-famous Norwegians such as Henrik Ibsen and Fridtjof Nansen made the Grand their
second home. Today, it is the proud host to Nobel Peace Prize laureates, celebrities and heads of
state, among whom is the US President Obama who stayed here last December when he was
awarded the Nobel Peace Prize.
Such a venue is a natural place for assessment debates. What sort of processes lead to the most
accurate measures? What sort of processes lead to the best learning? Are these the same?
How can the processes be controlled? Should they be controlled? Should professional expertise
and judgement play a central role? Such questions are often matters of educational values, but
they are also enshrined in policies. The theme of this year’s AEA-Europe conference, Managing
Assessment Processes: Policies and Research, is intended to allow our assessment
community to discuss these issues.
There were more papers than ever before submitted for the conference and more have been
accepted, so we expect a lively and interesting conference. Please register for this soon, as space
may be limited.
Apart from the conference, the Associations activities in professional development and
accreditation have continued, and new awards will be made at the conference. Another
important development this year is our efforts to set up a Framework of Quality Standards for
educational assessment in Europe. A draft of this important document will be discussed at the
conference.
I hope you enjoy the newsletter, and look forward to seeing you in Oslo!
Chris Whetton

Oslo is the cultural, scientific, economic and governmental centre of Norway. Currently, the
metropolitan area of Oslo has a population of 1,422,442. With an annual population increase of
two per cent, it is the fastest growing capital in Europe.
The city is a hub for Norwegian trade, banking, industry and shipping – with approximately 980
companies and 8,500 employees engaged in some of the world’s largest shipping companies,
shipbrokers, and insurance brokers. The region has a unique history of 100 years of hydropower
production, plus close to 40 years of offshore petroleum development.
Oslo is a compact city, so it is easy to move around by public transportation – or even rentable
bikes (depending on the weather conditions and the amount of daylight)! Because of the city’s
northern latitude, this varies from more than 18 hours in midsummer to around 6 hours in
midwinter.
Children in Norway start school during the calendar year in which they reach the age of 6.
Compulsory education covers 10 years and consists of three stages: primary stage grades 1-4
(age 6-10); intermediate stage grades 5-7 (ages 10-13) and lower secondary stage grades
8-10 (age 13-16). Upper secondary education lasts for three years. It consists of either general
or vocational studies. The former leads to the Certificate of Upper Secondary Education. This
provides access to higher education, possibly at the University of Oslo which is the oldest and
largest Scandinavian university. Assessment processes are issues which are being debated in
Norway, so the conference location is well chosen.
For more information, visit the official tourist site at http://www.visitoslo.com/en/; if you want to
know about the weather, go to www.yr.no and type in ‘Oslo’. This will also give you practice in
reading Norwegian (although there are options to view the site in other languages)!
Your challenge!
While in Oslo, see if you can find all 69 Ibsen
quotations which have been set into the granite
pavements of the city’s central streets.

The committee
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More Information
http://www.visitoslo.com/en/
www.yr.no
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A view from the USA
CATCH THEM IN THE CRADLE!
W. James Popham – University of California, Los Angeles
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Why inform members?

In America, there seems to be no letup in the use of high-stakes tests to influence decisions
about how to educate our students. Although new officials now roam the White House, testbased accountability continues to flourish in the U.S. The problem, however, is that precious
few American school leaders possess sufficient assessment acumen to spot measurement
silliness when it is legislatively proposed or, when enacted into law, test-centered dumbness
descends on our schools. To have a nation’s schools governed by students’ performances on
accountability tests that school leaders don’t understand is staggeringly stupid.

I’ve been a member of AEA-Europe for several years now, and (based on the Hissar and Malta
conferences) I’ve concluded that the assessment illiteracy of school leaders is not a malady
found only in the U.S. I hope that my colleagues in AEA-Europe will do what they can in their
own settings to clobber the scourge of assessment illiteracy. It warrants clobbering.

Only in recent years, however, are prospective U.S. teachers being required to complete
pre-service coursework in assessment. And such teacher-tailored courses are, at the moment,
far fewer than we need. Far worse, for American school leaders, the situation is really grim.
Prospective school administrators are rarely required to complete even a single assessment
course on their way to becoming certified school principals or superintendents. To characterize
America’s educational leaders as being assessment illiterate is not harsh, it is honest.

What’s New:

Yet, assessment-illiterate school leaders are likely to make unsound assessment-related
decisions, and such decisions will surely diminish the quality of schooling our students receive.
Assessment illiteracy, especially among a nation’s school leaders, must not exist.

Webinars

What is happening?
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Given the level of assessment illiteracy currently in place among U.S. school leaders, I’ve
decided to spend at least several years trying to address this shortcoming head-on by writing
books about assessment authored directly for school leaders. In April 2010, Corwin Press
published a book directed at school leaders who are already in the field. Entitled, somewhat
presumptuously, Everything School Leaders Need to Know About Assessment, I
tried to winnow the basic assessment-related understandings that school leaders truly need
to know to only 20. I’m now under contract to Pearson to write an assessment textbook for
in-training school leaders. It will be done by next spring. So, with the earlier book aimed at
already working school leaders, and the under-development book targeted at in-preparation
school leaders, I’m hoping to toss key assessment concepts in the laps of all school leaders
except those who have no laps.
For my third book in this assessment trilogy, I’m thinking of writing one that parents can read
aloud to their in-the-cradle infants. Think of how a few paragraphs devoted to the raptures of
test reliability might put the little tykes to sleep.

More Information
Suggestions or commiseration can be obtained from:
wpopham@ucla.edu
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The Use of an Aptitude Test in University Entrance: a validity study
Catherine Kirkup,
Principal Research Officer, National Foundation for Educational Research, UK
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The context
Higher education (HE) brings considerable benefits to graduates in terms of employment
opportunities, career progression, salary, job security, etc. This study stemmed largely from
issues raised in 2004 by the UK’s Admissions to Higher Education Steering Group, chaired by
Professor Steven Schwartz. These included widening participation in HE, fair access, improving
the admissions system and a recognition that for some students their true potential might
not be reflected in their examination results due to social or educational disadvantages. In
addition, some university admissions departments were facing considerable difficulties in
differentiating between many equally highly qualified applicants and had introduced, or were
considering introducing, supplementary admissions tests. Among its wider recommendations
the Schwartz report encouraged the commissioning of research to evaluate the ability of
admissions tests to assess the potential for higher education.
In the United States there are no nationally recognised academic qualifications equivalent to
GCSEs or A levels. Admission to college is on the basis of high school grades plus one or more
entrance tests, one of the most common being the SAT®. High school grades are considered
a ‘soft’ measure because grading standards can vary widely from school to school and from
state to state, hence the need for a standardised admissions test to help compare students
from different parts of the USA.
Underpinning this current research was a comparison of A levels with SAT® scores conducted
in 2000. On the basis of this study, further research was considered worthwhile to investigate
what potentially useful information the SAT® might provide to HE admission departments.
The aims of the study (co-funded by the Department for Business, Innovation, and Skills, the
National Foundation for Educational Research, the Sutton Trust and the College Board) are to
examine the following questions:
• Can the SAT® and A levels better predict HE participation and outcomes than A levels
alone?
• Can the SAT® identify students with the potential to benefit from higher education whose
ability is not adequately reflected in their A level results because of their (economically or
educationally) disadvantaged circumstances?
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• Can the SAT® distinguish helpfully between the most able applicants who get all A grades
at A level?
What is happening?
All schools and colleges in England with A level (A2) students were invited to participate

in the research in autumn 2005. Of the 9000 students who took part at that stage,
approximately 8000 were matched to their GCSE and A level attainment data in December
2006. In early 2008, the Higher Education Funding Council for England (HEFCE) matched
around 5800 of these participants to a database of 2006 HE entrants, i.e. these students were
enrolled on HE courses in the academic year 2006/07. Finally, of those students who entered
HE in 2006, 2754 students graduated in 2009 after three-year courses and have confirmed
degree outcomes.
This five-year research study is now coming to an end with the final report due to be
published in the next couple of months. This report will present findings from the final phase
of the project, relating the prior attainment and SAT® scores of participating students to
their degree outcomes. In addition to answering the main study questions, other findings
regarding the importance of contextual data have emerged. These research findings add to a
growing body of evidence about some of the factors that are likely to predict undergraduate
participation and success.
Why inform members?
A project of this type is likely to attract considerable political and educational attention and
provides an opportunity to contribute to a major debate in British education: the best methods
of selection of students for university in a time of considerable expansion.
The results are likely to be of interest to higher education institutions, schools and further
education colleges and participating students, as well as central government and other
statutory and voluntary organisations involved with higher education.
More information
Email: c.kirkup@nfer.ac.uk
http://www.nfer.ac.uk/nfer/research/projects/sat-validity-study/sat-validity-study_
home.cfm
This website gives more details about the background to the research and findings
from earlier phases of the research. It will be updated with the latest findings
following publication of the report by the Department for Business, Innovation and
Skills (BIS).
Further information about this research can also be obtained from Deborah Beck
Department for Business, Innovation and Skills (BIS), 125 Norfolk Street, 2 St Paul’s
Place, Sheffield , S1 2FJ. Email: Deborah.BECK@bis.gsi.gov.uk
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Assessing beginner students’ basic skills in mathematics
Guri A. Nortvedt
University of Oslo
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The context
The Norwegian Mathematical Council (Norsk matematikkråd) is an independent entity whose
mission is to advise government agencies, the Research Council of Norway, the Norwegian
Association of Higher Education Institutions, Norwegian universities and colleges and others in
matters concerning mathematics education and research policy. Its membership consists of the
universities of Norway as well as those colleges offering a substantial mathematics program,
plus representatives of mathematics teachers in the school system and some other interested
parties.

Students entering mathematically “dense” subjects at the universities have the highest scores.
These students also report having taken more mathematics courses in secondary school. Still
these students score below the 1984 average.
Why inform members?
The mathematics test developed and administered by the Norwegian Mathematical Council
represents a test of beginner students’ school mathematics knowledge as well as being a
repeated measure that offers trend data. Few such assessments exist.

Regarding mathematics education, one concern of the Council has been the mathematical
knowledge beginner students bring with them when they enter University or College: will this
knowledge serve as a sound basis for learning in their future education?
In 1984 the Council developed a test, mainly testing conceptual understanding, computation
skills and problem solving in the areas of arithmetic, algebra and geometry based on Grade 10
curricula content. The test is administered to beginner students (18+) during the first week of
the autumn semester.
Beginner students include students entering a wide spectrum of subjects: teacher education,
engineering, economics, pure and applied mathematics, as well as science and technology.
In the first years the test was administered at uneven intervals, but from 2001 the test
has been administered every second year. In 2009, 5550 students from 18 institutions
participated. Background variables such as gender, age, mathematical background from
secondary school and calculator use are used in the data analysis. The test has been
somewhat altered over the years, but the same items have been applied from 2001. A group
of 6 anchor items have been applied since 1984 allowing comparisons over time.
What is happening?
Over the years the number of students entering into higher education has grown remarkably.
However, we also see a sharp decline in basic mathematical skills from 1984 and to today.
Results from 2001 and to 2009 indicate little changes during the last decade. Female students
score lower than male, older students lower than younger and students who report restricted
calculator use score higher than those who report frequent calculator use. Differences are
significant and consistent, also over time.
The gender difference is not reflected in exam results in secondary schools and in
mathematical subjects at the University of Oslo.

More information
http://matematikkradet.no/
Tom Lindstrøm (Council leader)
Email: t.l.lindstrom@cma.uio.no
Guri A. Nortvedt (Council member)
Email: g.a.nortvedt@isp.uio.no
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Developing an approach for the validation of general qualifications
Stuart Shaw and Vicki Crisp, Cambridge Assessment
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Stuart Shaw (University of Cambridge International Examinations) and Vicki Crisp (Assessment
Research and Development) are currently engaged in a three year programme of research
designed to provide a framework for validating a wide range of general examinations and for
demonstrating evidence of the validity of their test tasks.
During Phase 1 of the research (2008-2009) a matrix framework for the argument of
assessment validation was developed which provided a systematic and comprehensive
template for validating a wide range of examinations and for demonstrating evidence of the
validity of test tasks (Shaw, Crisp and Johnson, in submission). The framework was piloted
with a Cambridge International A level Geography qualification which resulted in revisions to
the proposed method.
Phase 2 of the project (2009-2010) focused on building a validity argument for an
International A Level. The set of methods used in the pilot with A level Geography were revised
to give a streamlined subset of methods. Methods were selected on the basis of how useful
they were in providing evidence to evaluate validity and based on their practicality. The revised
set of methods were used with a Physics international A level, to provide evidence to support
the claim for its validity, and to identify any potential threats to validity for this qualification
such that they can be addressed. The structure of the validity argument is currently being
presented as an operationally-orientated validity portfolio which comprises details of the
interpretive argument, validity evidence, and an evaluation of the validity arguments.
What is happening?

What’s New:
Members’ News and Conferences

The committee
Members

The third phase of the project (2010-2011) will attempt to ascertain how best to
operationalise future validation effort. Validity evidence must be gathered for each assessment,
but the process of constructing, marking and awarding an assessment involves many different
people over a significant period of time. There will be commonality between assessments
for certain parts of the construction, marking or grading process. In many assessment
processes the evidence for validity is implicit. It is possible to demonstrate confidence in the
interpretations of the test scores because a particular actor in the process has done their job
correctly or has certain knowledge. The expert participants make frequent internal judgements
when constructing a test, marking a script or participating in grading. To evidence the
confidence in these judgements these need to be made explicit, whether through audit trails
or through research aiming to externalise the thought processes of the expert participants.

This phase of the work will investigate the ways in which the evidence required by the
proposed argument framework can be elicited routinely and in an operational context.
Phase 3 will also look at the potential for nurturing a culture of institutional awareness of
validity so that individuals are given the opportunity to consider the impact that their part of
the overall process has on the valid interpretations of test scores by end users.
Why inform members?
The importance to educational assessment of the primacy of validity as concept and validation
as activity cannot be overstated. Hughes, Porter and Weir (1988) argue that “the provision of
satisfactory evidence of validity is indisputably necessary for any serious test” (1988, p. 4) and,
according to Kane, validation cannot be “shirked, without potentially serious consequences”
(2009, p.61). Not only does validation work need to be taken seriously but the outcomes of
such work need to be made as transparent as possible in order for awarding bodies to be able
to demonstrate evidence of the validity of their assessments.

More information
The framework development from Phase 1 was reported at the AEA-Europe
conference in 2009. This will be followed up at the 2010 conference with a report on
the methods used.
Shaw, S., Crisp, V & Johnson, N. (in submission). ‘A framework for evidencing
assessment validity in large-scale, high-stakes international examinations,. Assessment
in Education: Principles, Policy and Practice.
Hughes, A., D. Porter, and C.J. Weir. (1988). Validating the ELTS test: a critical review.
Cambridge: The British Council and the University of Cambridge Local Examination
Syndicate.
Kane, M. T. 2009. ‘Validating the Interpretations and Uses of Test Scores’ in The
Concept of Validity: Revisions, New Directions, and Applications. Ed. R. W. Lissitz.
Charlotte, NC: Information Age Publishing, Inc.
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AEA-Europe Webinars
Kath Wilkinson, National Foundation for Educational Research
Kath Wilkinson
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What are webinars?
Webinars are interactive online seminars allowing attendees to log into a live presentation
from any computer in the world. The onscreen PowerPoint slides are accompanied by the
presenter’s spoken presentation, and the software used enables webinar attendees to ask
questions and discuss topics by typing them in or requesting to speak to the audience via a
phone or microphone.
Why is AEA-Europe using them?
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Since April 2010 AEA-Europe has been piloting the use of webinars to promote professional
development. The aim is to share good practice and relevant research information with a wider
audience, making the Association’s professional development activities more accessible by
allowing members to attend from the comfort of their own computers. There are often people
who want to attend external conferences or seminars but are unable to – the webinars allow
audiences of up to 100 people to log in at any one time without having to travel anywhere. It
is even possible to join the webinar from a laptop on a train, providing there is Wi-Fi available!
There have been three webinars so far, each attracting around 30 attendees from countries
including the UK, Bratislava, Cyprus, Estonia and The Netherlands. The topics of these webinars
were based on presentations given at AEA-Europe’s 2009 conference, held in Malta.
How do they work?
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To date, the webinars have been organised by Naomi Rowe from the National Foundation
for Educational Research, UK. Naomi uses an American-based system called ‘Go To Webinar’
to deliver the webinars. This allows her to upload information, send out invitations and
reminders, and to control who is speaking during the webinar itself. Naomi commented that
the system “does a lot of the work for you” and is “easy to use”.
Before each webinar, Naomi runs through the seminar with the presenter(s) so that they are
familiar with the process and to resolve any technical hiccups with the presentation. However,
there has been the odd technical problem experienced by attendees – usually caused by
company internet security settings restricting access to the website. But with each session
these difficulties are being ironed out, and feedback has so far been very positive. Evaluation
forms are also emailed to attendees after every session to inform ongoing improvements with
the process; these have proved very useful.
The webinars are not just opportunities to listen to what the presenters have to say and follow

Naomi Rowe

Rebecca Clarkson

their slides, but also allow members to ask questions and engage in discussions about the
presentation. This can be done in two ways: first, by typing a question into a text field on the
screen, which will then be read aloud by the organiser; and second, by clicking on a hand
icon at the side of the screen to indicate that you would like to ask a question verbally using
a microphone or telephone. The to-and-fro of questions and answers between presenters and
attendees is controlled by the organiser (Naomi), who has the ability to mute and un-mute
people to ensure that only one person is talking at any one time.
Feedback and comments
Marian Sainsbury, presenter of the second webinar, E-assessment for schools: from innovation
to integration, commented that “As a presenter, I enjoyed the experience and I think it’s
really valuable to be able to disseminate the presentations to people who can’t come to the
conference. It is a strange experience to be sitting at your desk talking into a telephone, but
knowing that you’re giving a presentation to 30 or more people right across Europe - but it’s
not particularly difficult.” Marian added that some adjustments are needed when presenting
to an audience that can’t see you, such as including a photo of yourself in the presentation.
Investigations into which kinds of presentations work best in webinar format are still ongoing.
Although currently no more webinars have been organised, Naomi notes that “the potential
for more webinars is very positive”. Further, Marian Sainsbury commented that “As a member
of the Professional Development Committee, I’m quite excited about the potential for further
use of the webinar format to bring our members together for professional development
activities throughout the year and not just at conference time.”
Fingers crossed for some more interesting webinars in the future!
Webinars to date
19/4/10 Frans Kleintjes – IRT and its role in test construction
26/5/10 Marian Sainsbury – E-assessment for schools: from innovation to integration
15/7/10 Alastair Pollitt and Ayesha Ahmed – The importance of being valid

If you are interested in attending a future webinar please contact Rebecca Clarkson at
r.clarkson@nfer.ac.uk. Rebecca will be organising any further webinars while Naomi is
on maternity leave. Further, if you have a presentation that you think might interest
fellow AEA-Europe members, please contact steven.bakker@dutchtest.nl.
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Emma Nardi’s new role

Jim Popham has just published a new book on
assessment for school leaders (April 2010). In his
words ‘it is for the professional development of
already toiling school leaders’. Details are below.
He is in the midst of writing another one for
would-be school leaders in graduate or certificate
programs and he has also signed a contract to
do an assessment textbook for in-training school
administrators. Given his coverage of the field he
wonders if his next assessment book should be
aimed at prenatal school leaders!

Many members know Emma Nardi, who was the President of AEAEurope for our first six years from 2000 to 2006. And, knowing Emma,
you will not be surprised to know that after she left the Council, she has
put her time and energy into other activities. Apart from assessment,
one of her other interests is museum education.
In 2007 Emma was appointed the European co-ordinator for CECA – the Committee for
Education and Cultural Action within ICOM – the International Council of Museums.
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ICOM is the international organisation of museums and museum professionals which is
committed to the conservation, continuation and communication to society of the world’s
natural and cultural heritage, present and future, tangible and intangible. Created in 1946,
ICOM is a non-governmental organisation and it has 28,000 members in 137 countries.
CECA itself has over 1,000 members in 70 countries that include museum educators and other
museum professionals with an interest in education.
This year, Emma was elected President of CECA Committee and her position will be formalized
at the ICOM General Conference to be held in Shanghai in November. It is good to know that
the experience she gained from leading AEA will be taken forward in this new field.
This will mean that Emma has less time to contribute to AEA-Europe, but is hopeful that there
may be links between the two organisations. She is passionate about the possibility of better
assessment processes to evaluate museum education. As a President of our Association her
contribution was always brilliant and academically innovative. At conference after conference,
we discovered that assessment is not only a matter of figures or validity issues, but it could
be also the right mind disposition, helped by the sun and sea of Naples, the food of Lyon, the
wonderful views of Krakow and Dublin Castle, and the opera singers in Frascati.
We are very thankful for the energetic involvement that Emma showed to us and we wish her
all the best for future success.
Gabriella Agrusti
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ISBN: 9781412979795

Everything School Leaders Need to Know About Assessment
W. James Popham
Educational assessment in a nutshell for busy school leaders!
A leading expert in educational assessment, Popham discusses the key principles that
educational leaders need to know about educational assessment to do their work effectively.
Readers will come away with crucial understandings that allow them to lead assessment
of learning, meet accountability requirements, and communicate with various stakeholders.
Using plain language, a witty writing style, and practical examples, Popham covers:
• Validity, reliability, and assessment bias
• The importance of formative assessment

More information
http://ceca.icom.museum/
http://icom.museum/

• Assessing students with disabilities and English language learners
• Interpreting results of large-scale assessments
• Instructional sensitivity of accountability tests.
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Baby News
Gabriella Agrusti gave
birth to her daughter,
Lucia, on 19th July at
5am.

On October 1, 2010
Guri A. Nortvedt will
start working at the
Department of Teacher
Education and School
Research at the
Faculty of Education,
University of Oslo. Guri was previously
in the Department of Special Needs
Education in the same faculty.
email: g.a.nortvedt@ils.uio.no

Conferences

European Division of the Association of Test
Publishers (E-ATP) 2010, “Growing talent
in Europe. Gaining advantage through
assessment”
September 29 – October 1, 2010, Barcelona,
Spain
http://www.eatpconference.org/
5th Cambridge Assessment Conference,
“Challenges of assessment reform”
October 21, 2010, Robinson College,
Cambridge, UK
http://www.assessnet.org.uk/
conference2010/

Webinars

Indian Institute of Technology second
conference, Towards Excellence in School
Education’
28 – 30 October, 2010, Delhi
For information email Ms Roshni Gandhi:
info@eduexcellence.org

What’s New:

AEA Europe Annual Conference 2010,
“Managing Assessment Processes: Policies
and Research”
November 4 – 6, Oslo, Norway
http://www.aea-europe.net/
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e-Assessment in Practice
November 10 – 11, 2010, Defence Academy
of the United Kingdom, Shrivenham, UK
http://www.cranfield.ac.uk/cds/symposia/
ea10.html
“Teaching, Learning, Assessing in Second
Language Contexts”
December 2 – 3, 2010, Zanzibar Beach
Resort Hotel, Zanzibar, Tanzania
http://www.bristol.ac.uk/spine/symposium/

New Mexico Higher Education Assessment
and Retention Conference, “Assessment in a
Time of Tight Budgets”
February 24 and 25, 2011, Albuquerque, NM
http://www.nmsu.edu/NMHEAR/
IEEE Global Engineering Education
Conference, “Learning Environments and
Ecosystems in Engineering Education”
April 4 – 6, 2011, Amman, Jordan
http://www.educon-conference.org/
educon2011/index.htm
AERA 2011 Annual Conference, “Inciting the
Social Imagination: Education Research for
the Public Good”
April 8 – 12, 2011, New Orleans, Louisiana
http://www.aera.net/
14th Biennial EARLI Conference for Research
on Learning and Instruction, “Education for a
Global Networked Society”
August 30 – September 3, 2011, Exeter, UK
www.earli2011.org
British Educational Research Association
September 6 – 8, 2011, Institute of
Education, London UK
http://www.bera.ac.uk//
ECER 2011
September 12 - 16, 2011, Berlin, Germany
http://www.eera-ecer.eu/news/
AEA-Europe 2011
November, Belfast
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The Communications Committee

National representatives

Please contact members of the committee about any communications related ideas.

To ensure that this newsletter reflects all parts of the Association’s membership, we would
like to recruit national representatives. We have national representatives (who are listed
below) but we need more! These people should be willing to send information about recent
developments in assessment in their countries and approach relevant people to contribute
to the “Work in progress” section. Please let Julie (j.sewell@nfer.ac.uk) know if you
would be interested in this role. It’s a good way of getting involved!

Gabriella Agrusti (Chair)
g.agrusti@uniroma3.it
Nuno Araújo
nunoaraujo@avaliacaoeaprendizagem.com

Cyprus: Iasonas Lamprianou (iasonas.lamprianou@manchester.ac.uk)
Northern Ireland: Jannette Elwood (j.elwood@qub.ac.uk)

Work in Progress
Reports on recent and ongoing
work

Jo-Anne Baird
Jo-Anne.Baird@bristol.ac.uk
Guri A. Nortvedt
g.a.nortvedt@isp.uio.no

What’s New:
Webinars

Portugal: Nuno Araújo (nunoaraujo@avaliacaoeaprendizagem.com)
Azerbaijan: Irken Rakcheyeva (i_rakcheyeva@yahoo.com)

Visit AEA-Europe’s Forum
http://www.aea-europe.net/page-241.html

Julie Sewell
j.sewell@nfer.ac.uk

This is a site where you can ask questions, start a discussion or seek advice on Assessment
related topics. There are currently three active categories (Start here, Interactive Resource
Bank and S.O.S.! I need help in assessing).

Committee email address
aeanews@gmail.com

Please visit it and add to, or start discussions of your own.
Newsletter Issue 6: Call for submissions

What’s New:

Please submit articles for the next issue of the Newsletter by 18 February 2011 to Julie
Sewell:
j.sewell@nfer.ac.uk

Members’ News and Conferences

The committee
Members
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